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Introduction

ThispublicationhasemergedfromasymposiumheldinBerlinonTacitDimensions
ofPedagogyinMarch2011.

Thesymposiumdealtcriticallywiththeactualtendencytotakeforgrantedthat
reflectionasanimportantdimensionofpedagogyandpedagogicaleffortsproduces
a“consciousness”whichimpliesthatourexperiencescanbefullygraspedonacog-
nitivelevel.Moreover,pedagogicaltheoriesandpracticesmostlyargueinanorma-
tiveway,oftenreferringtoempiricalresearchbasedontheconceptofquantifiable
competences,ameasurableoutputorthelike.Especially,fromthephenomenological
perspective,thisviewisnotcompletelyacceptable.Reflectionhereisregardedasa
“secondaryexperience”,cipheredoutfromabasicpre-reflexivemultiplicity,e.g.of
experiences.Thus,findingourselvesinaconcretesituation,wetendtocompleteour
actualexperiencesbyreconstructingtheinvisiblesidesofthesituation,realizingthe
unsaidasitisrevealedbytheexplicit,byfocusingonissuesreadbetweenthelines.
Indoingsoweoftenrecurtoacorporallyconveyedexperientialknowledgewhen-
everwewanttodecidewhetherorhowsomethingmakessensetous.Allthiscanbe
regardedasatacitsideinpedagogicalpracticesandprocesses.Besideexplicitdeci-
sionsconcerningpedagogicalmeasures,socialsettings,subjects,schedules,didacti-
caltasksa.s.o.theimplicitmeaningsofspokenandwrittenstatementsandthetacit
expressionsandcontextualizationsofbody-communicationand-interactionplaya
centralroleinpedagogicalsituations.Thisisalsotrueforaestheticalframes,forthe
objectsandforotherunverbalizedresourcesandlimitationsofcertaincommodities,
tools and architectural environments.These aspects constitute a sort of incidental
scenerythatmightgrantpedagogicalinterventionsandsupportwaysofteachingand
learningormightalsoinhibitthem.

Besideslearning,thesketchedissuealsoconcernsthequestionofhowtodevel-
oporgaincompetenciesandnotatlastliteracyrespectivelyBildungandwiththis
theethical,politicalandemancipatorydimensionsofeducation.

Theaimisthustoprovideaninnovativetheoreticalframeworkforthedemocra-
ticandemancipatorydevelopmentofeducation.Theargumentisthatthemainaim
oftheenhancementofself-developmentasthefundamentalgoalofeducationisto
clarifytowhichextentespeciallyimplicitinfluencesconstrainorempowerlearners
andteachersinunderstanding,transcendingandcreatingtheworld.Forthisaimat
first thedistinctionbetweenimplicitandexplicitphenomenahas tobeclarifiedin
theoreticalaswellasinempiricalregards.Thesameistrueforthepossibilitiesto
documentthem.Thus,methodstoanalyzeimplicitortacitprocessesasmentioned
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aboveaswellastoanalysetherelationsbetweenthemaretobeexplained,discussed
anddevelopedfurther.

Thedevelopmentofmethodicalproceduresappropriatetobringoutpedagogi-
cally–inawidersenseanthropologically–effectivefactorsthatarenormallyinvisi-
bleorhiddenmaycorrespondtocertainartisticpractices,ormayalsobeinspiredby
them.Therefore,thisvolumestartswithashorthintontheexplorationsoftheartist
Anna Jakupoviconatopicofsocialrelevance.

Christoph Wulfpresentstheconceptofmimesisasamodusofparticipatingac-
tivelyinaspectacle,ofhandlingdifferencesandofembodyingmovementsofothers.
Hiscasestudybringsoutthatevenritualisedphysicalperformancestoalargeextent
createtheirownrules.Theparticipantsoftheseperformancesjoininthesepractices
inamimeticprocess,ontheonesidebydrawingtopreviouslyacquiredschemata
andbodilytechniquesandontheothersidebydevelopingthemfurther.Bydoing
this,theycreatearitualisedgrouprelation.Andrea Sabischoffersathesisthatcould
berelatedtoWulf’sargumentationbystatingthataestheticexperience,ratherthan
beingonlyonemodeofexperienceamongothers,evenformsthebasisforallkinds
of experience.According to this thesis, based in bodily phenomenology, the cen-
trallearningprinciple“transformingbyresponding”isworkedout:Whenweatten-
tivelyrespondtosomethingwhichaffectsus,anaestheticself-formationisinitiated.
Theapplicationofthisprincipleiswidenedtoqualitativeempiricalresearch.Anja 
Kraus deepens the phenomenological interpretation of learning as transformation
bysketchingsomeof itsempiricalbasics, referring toameansof instruction, the
“SensitiveThreshold”.Especiallydigitalmediamakeitpossibletojuxtaposefilms,
images, texts,audio-mediaalreadyathand, tocombine themand toproceedwith
them.Here,informationisnotonlymediatedmultimodally,respectivelythroughdif-
ferentsensorychannels,theycanalsoberecalledmultimodally,bymovementsand
evenina tactileway.Norm Friesenunfoldsahermeneuticandphenomenological
approachtolearningbyinvestigatingtheprocedureofanimaldissectionintheclass-
room,comparingitwithitsreplacementbytheuseofonlinesimulations.Bymeans
ofthiscomparisonaspectsofasimulationinitsrelationshiptoembodiedexperience
areworked out. Friesen shows the considerable significance of these educational
aspectsthatnormallyremaintacit,respectivelyrepressedinpedagogicalsettings.By
referringtoobjectivehermeneuticsBernd Hackl & Sandra Hummelanalyzeashort
passageofverbalandcorporalinteractionbetweenateacherandherstudents.Atfirst
“actingasafriend”theteacherintroducesanewtopicasifitwereaspecialpresent
to thestudents.As thestudents takeheratherword,sheproceeds the lesson ina
strictmanner.Theseverbalandcorporalmessagesareobviouslytransmittedinvery
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shortspansoftime,theyarebeyondconsciousnessandhavetheeffectofassuring
their “tacitness”. Looking at the effects of implicit temporal and spatial dimen-
sionsinthesocalled“open”classroominteractionofstudentsSabine Reh & Kathrin 
Berdelmannworkouthowsocialpositionsarecreatedwithinaprocessultimately
cooperative.Focusingontheimpliciteffectsoftheinterplaybetweencertainspatial
and temporalelements, thestudyshows thatflexiblespatialarrangementsand the
pedagogicalideaofallowingforthe“subjective”timeoflearnersgiveraisetopower
andprivilegedpositionsamongstthepupils.Jürgen Budde’scontributionstartsfrom
thecritiqueofethnographyassimplybeingsubjectivisticoronlydescribingresearch
strategy.Toanswerthiscritique,hesuggestsasystematicdistinctionoftwomodes
ofinteractions,“routine”and“breach”,toanalyzethesortingfunctionofpractices
inschool.Hedescribesanexampleofinteractionshowing“routines”asaflexible
andwiderangeofvarieties.Onthecontrarythe“breach”marksafundamentalbreak
attendedbystable,confrontingandnon-routinisedpractices.

BosseBergstedt,AnnaHerbert,
AnjaKrausandChristophWulf,

January2012
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